
REVISED Bloom's Taxonomy Action Verbs

D e fi n i t i o n s 1. Remembering II. Understanding III. Applying IV. Analyzing V. Evaluating VI. Creating

B l o o m ' s Exhibit memory D e m o n s t r a t e Solve problems to E x a m i n e a n d b r e a k P r e s e n t a n d Compi le

D e fi n i t i o n of previously understanding of new situations by i n f o r m a t i o n i n t o defend opinions i n f o r m a t i o n

l e a r n e d m a t e r i a l facts and ideas by applying acquired parts by identifying by making together in a

by recalling facts. organizing. knowledge, facts. m o t i v e s o r c a u s e s . judgments about different way by

terms, basic compar ing. techniques and M a k e i n f e r e n c e s in fo rmat ion . combin ing

concepts, and translat ing. rules in a different a n d fi n d e v i d e n c e validity of ideas. e lemen ts i n a

a n s w e r s . interpreting, giving w a y . to support or quality of work n e w p a t t e r n o r

descriptions, and general izat ions. based on a set of proposing

stating main ideas, c r i t e r i a . a l t e r n a t i v e

s o l u t i o n s .

V e r b s • C h o o s e • Classi fy • A p p l y • A n a l y z e • A g r e e • A d a p t

• D e f i n e • C o m p a r e • B u i l d • A s s u m e • A p p r a i s e • B u i l d

• F i n d • C o n t r a s t • C h o o s e • C a t e g o r i z e • A s s e s s • C h a n g e

• H o w • D e m o n s t r a t e • C o n s t r u c t • C l a s s i f y • A w a r d • C h o o s e

• L a b e l • E x p l a i n • D e v e l o p • C o m p a r e • C h o o s e • C o m b i n e

• L i s t • E x t e n d • Experiment with • C o n c l u s i o n • C o m p a r e • Comp i le

• M a t c h • I l l u s t r a t e • I d e n t i f y • C o n t r a s t • C o n c l u d e • C o m p o s e

• N a m e • I n f e r • I n t e r v i e w • D i s c o v e r • C r i t e r i a • C o n s t r u c t

• O m i t • I n t e r p r e t • M a k e u s e o f • D i s s e c t • C r i t i c i z e • C r e a t e

• R e c a l l • O u t l i n e • M o d e l • Dist inguish • D e c i d e • D e l e t e

• R e l a t e • R e l a t e • O r g a n i z e • D i v i d e • D e d u c t • D e s i g n

• S e l e c t • R e p h r a s e • P l a n • E x a m i n e • D e f e n d • D e v e l o p

• S h o w • S h o w • S e l e c t • F u n c t i o n • D e t e r m i n e • D i s c u s s

• S p e l l • S u m m a r i z e • S o l v e • I n f e r e n c e • D i s p r o v e • E l a b o r a t e

• T e l l • T r a n s l a t e • U t i l i z e • I n s p e c t • E s t i m a t e • E s t i m a t e

• W h a t • L i s t • E v a l u a t e • F o r m u l a t e

• W h e n • M o t i v e • E x p l a i n • H a p p e n

• W h e r e • R e l a t i o n s h i p s • I m p o r t a n c e • I m a g i n e

• W h i c h • S imp l i f y • I n f l u e n c e • I m p r o v e

• W h o • S u r v e y • i n t e r p r e t • I n v e n t

• W h y • Take pa r t i n • J u d g e • M a k e u p
• T e s t f o r • J u s t i f y • M a x i m i z e

• T h e m e • M a r k • M i n i m i z e

• M e a s u r e • M o d i f y
• O p i n i o n • O r i g i n a l
• P e r c e i v e • O r i g i n a t e
• P r i o r i t i z e • P l a n

• P r o v e • P r e d i c t

• R a t e • P r o p o s e
• R e c o m m e n d • S o l u t i o n

• R u l e o n • S o l v e

• S e l e c t • S u p p o s e

• S u p p o r t • T e s t

• V a l u e • T h e o r y

Anderson, L. W., & Krathwohl, D. R. (2001). A taxonomy for learning, teaching, and assessing, Abridged Edition. Boston, MA; Allyn and Bacon.



Chapter 13 « A-chievement Tests
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Level of Taxonomy

1 Topic Knowledge Comprehension Application Analysis Synthesis Evaluation

M e a s u r e m e n t

Sca les
1- 2, 3,

4, 5
6, 7, 8, 10, n 13, 14 15, 16 17, 18 2 0

Reliability 9, 12 21, 22 23, 24 2 6 2 8

Validily 25, 26, 27 29, 30, 31 3 2 33, 34 3 5

Writing Short
A n s w e r i t e m s

36, 37 38, 39 41, 42, 44

Creating True-
False Tests

40, 43,
45 , 46

47 , 48 4 9 5 0

w f j AT r m v m i l a 5 m p u N ^ o f
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You re taking this class to learn about tests and measurement and
not necessarily to become a psychometrician (one who designs and
analyzes tests). So, although I give you a good deal of information
about testing principles and the development of test items, in this
part of Tests & Measurement for People Who (Think They) Hate Tests
& Measurement, it's good to be familiar with what some of the most
popular and successful achievement tests are.

At the end of every chapter from this one through Chapter 17 on
career choices, well be providing you with an overview of some of the
most common tests used in this country over the past 50 years and still
very much in use today You can see the set for this chapter in Table 13.2.

As you continue your education, you are bound to run into these
in one setting or another. And now you'll know something about
them—isn't school great?

S U M M A R Y

Achievement tests are the first kind of test you've learned about in
Tests & Measurement for People Who (Think They) Hate Tests &
Measurement, and they're also the type of test that you are most likelyto encounter as someone taking the test as well as someone giving
the test. Achievement tests focus basically on knowledge; are con
structed using a variety of items you learned about earlier; and can
be used as diagnostic, remedial, or just assessment-type tools. In
almost every way, they can be powerful allies in the learning process.



Table of Specifications
Using Bloom's Revised Taxonomy

Instructions-. Look at the first question on your test. First determine which of your objectives it is correlated with. Seeond look at the
verb in the question to determine which level of the taxonomy it is correlated with. Put the number of the question in the box that
corresponds to the correct objective and level. Complete this process for each question on your test.

R e m e m b e r U n d e r s t a n d Analyze Apply E v a l u a t e C r e a t e

Objective 1:

Objective 2:

Objective 3:

Objective 4:
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Item Difficulty Index

The percentage or proportion of test takers who correctly answer the item.

p= Number of examinees correctly answering the item

Can range from 0.0 to 1.0, with easier items having larger decimal values and
difficult items having lower decimal values.

Items with p values of 0.0 or 1.0 provide no information about individual differences
and are of no value from a measurement perspective. Some test developers will
include one or two items with high p values at the beginning of a test to instill
confidence, which is defensible from a motivational perspective, but from a
technical perspective, these items do not contribute to the measurement
characteristics of the test. The time spent answering ineffective items is largely
wasted and could be better spent on items that enhance the measurement
characteristics of the test.

For maximizing variability and reliability, the optimal item difficult level is 0.50,
indicating that 50% of the test takers answered the item correctly and 50%
answered the item incorrectly.

Be careful. The measurement process may be confounded if all the items have p
values of 0.50. As a result, it is often desirable to select some items with p values
below 0.50 and some above 0.50, but with a mean of 0.50. Some have recommended
that there should be approximately a 0.20 range of these p values around the
optimal value. For example, a difficulty level ranging from 0.40 to 0.60.

Guessing. On constructed-response items, for which guessing is not a concern, 0.50
is considered the optimal difficulty level. However, with selected-response items,
for which examinees might answer the item correctly by guessing, the optimal level
may be set higher. For example, for multiple-choice items with four options, the
average p should be approximately 0.74.

Optimal p Values for items with varving numbers of choices
N u m b e r o f C h o i c e s O p t i m a l M e a n o f p V a l u e
2 [ e . g . , t r u e - f a l s e } 0 . 8 5

N u m b e r o f e x a m i n e e s

3

4
5

0 . 7 7
0 . 7 4
0 . 6 9

0 . 5 0Constructed response [e.g., essay}



D i s c r i m i n a t i o n I n d e x

The discrimination index (D) is a measure of how effectively an item discriminates
between the high and low groups. D is based on the difference in total test
performance between two groups. It may involve the top and bottom 27%, 33%, or
50%.

D = N / , - N i

G5)T

D= D i sc r im ina t i on I ndex
Nh = number of correct responses in the high group
Ni = number of correct responses in the low group

As a general rule, items with D values over .30 are acceptable, and items with D
values below .30 should be reviewed.

Guidelines for Evaluating D values
Difficulty

0.40 and larger
0 . 3 0 - 0 . 3 9
0 . 11 - 0 . 2 9
0 . 0 0 - 0 . 1 0

Negative values

Based on Hopkins (1998)

Distracter Analysis

Distracter analysis is the analysis of individual distracters. Look for items with p or
D values that suggest problems.

Did the distracter distract some examinees?

Did the distracter attract more examinees from the bottom group than the top
group?

E x c e l l e n t
G o o d
F a i r

P o o r

Miskeyed or major flaw


